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Abstract 
This study investigated public relations 
higher education in three countries: the 
United States (U.S.), the United Kingdom 
(U.K.), and South Korea. The study examined 
a relationship between each country’s unique 
historical and cultural environment and 
pedagogical approaches to the concept of in-
ternationalisation in the field of public rela-
tions.  A total of 117 college curricula were 
content analysed (50 from the U.S., 35 from 
the U.K., and 32 from South Korea).  Results 
indicated ways in which the formation of pub-
lic relations education in each country varied, 
and provided some clues to predict the influ-
ences of histories, cultures, and media sys-
tems on public relations curricula. 

Introduction 
Since the initial development of public rela-
tions in the early 1900s, it has been viewed as 
one of the most rapidly growing academic 
and professional fields in communication.  A 
large number of studies have tried to theorise 
public relations as an academic discipline and 
the area has received increasing recognition 
from professionals and academicians (Cul-
bertson & Chen, 1996; Farinelli, 1990; Fitz-
patrick & Whillock, 1993; Freitag, 1999; 
Grunig, 1989, 1992; Sriramesh, 2003).  

Reflecting these developments, tertiary-
level education in public relations has grown 
quickly in communication departments to ac-
commodate the need for public relations re-
search and instruction.  Two to three decades 
ago fewer than a dozen public relations de-
grees existed in the U.S.; most of them con-
sisted of one or two public relations courses 
worked into what was otherwise a journalism  

 

 
 

degree (Culbertson & Chen, 1996; Freitag, 
1999; Grunig, 1992; Sriramesh, 2003).  In the 
1990s, about 120 to 160 public relations pro-
grams were available in U.S. colleges and uni-
versities (Nessman, 1995; Nilanjana, 1999; 
Schwartz & Yarbrough, 1992; Sriramesh, 
2003).  Today, more than 200 U.S. colleges and 
universities offer public relations majors or se-
quences (PRSSA, 2006; Wilcox & Cameron, 
2006).  In addition to the research into public 
relations theory and models of public relations 
practice (e.g., press agency, production promo-
tion, crisis management, image management, 
public affairs, fundraising, lobbying, etc.), the 
most significantly developing area in public 
relations is a concern for internationalisation as 
this new millennium continuously poses politi-
cal, economic and social challenges to public 
relations practitioners worldwide (Frederick, 
1993; McDonald, Mayer, & Buck, 2004; Pratt 
& Ogbondah, 1996; Sriramesh & Verčič, 2003; 
Wit, 2002).  Simultaneously, the increasing ex-
pansion of multinational corporations abroad is 
a growth area where international and cross-
cultural public relations skills are in high de-
mand (Botan, 1992; Culbertson & Chen, 1996; 
Farinelli, 1990; Kim, 2003; Nilanjana, 1999; 
Stevens, 1998; Sriramesh, 2003; Sriramesh & 
Verčič, 2003).  Governments are placing in-
creasing emphasis on international public rela-
tions efforts in order to deal more effectively 
with issues such as expansion of tourism, dis-
couragement of terrorism, effective interna-
tional negotiations, balance of trade, public in-
formation, diplomacy, social/cultural mores, 
and legal and ethical issues (McDonald, Mayer, 
& Buck, 2004; Sriramesh & Verčič, 2003; 
Wakefield, et al., 1985; Wit, 2002).  These  
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trends suggest new educational curricula and 
strategies should be developed to deal with 
new challenges for public relations in terms 
of internationalisation (Aldoory & Toth, 
2000; Grunig, 1989, 1992; Pratt & Ogbondah, 
1994; Sriramesh, 2003; Wit, 2002).  

While public relations practitioners are in-
creasingly interested in internationalisation 
(Botan, 1992; Coombs, 1995; Coombs, et al., 
1992; Grunig, 1989, 1992; Pratt & Ogbondah, 
1994; Sriramesh & Verčič, 2003), this study 
argues that public relations pedagogy is still 
inappropriate to satisfy the increasingly glob-
ally-oriented needs of practitioners. As a first 
step in identifying the impact of internation-
alisation in public relations practices, this 
study offers a comparative analysis of educa-
tional efforts toward internationalisation in 
public relations.  To achieve this, the study 
investigates and compares the current tertiary 
public relations curricula in three countries – 
the U.S., the U.K., and South Korea.  The 
study then examines the relationship between 
the historical and cultural aspects of each 
country and its pedagogical approach to in-
ternationalisation through public relations 
education. 

Today, new technologies in mass media 
have created and strengthened global trends 
in communication.  The international mix of 
business and industry brings more demands 
for global public relations services.  As the 
world goes global, the role of public relations 
must change to accommodate the worldwide 
perspective (Coombs, et al., 1992; Culbertson 
& Chen, 1996; Grunig, 1989, 1992; McDon-
ald, et al., 2004; Pratt & Ogbondah, 1994; 
Sriramesh & Verčič, 2003; Taylor, 2001; 
VanLeuven, 1989; Wit, 2002). 

For profit and nonprofit organisations 
worldwide, international public relations pro-
fessionals need skills in varying combinations 
of multiple languages, intercultural communi-
cation, international media relations, interna-
tional law, world government, international 
finance, as well as the general public relations 
skills of twoway communication, social and 
political science, public affairs, decisionmak-
ing, employee relations, high technology, in-
vestor relations, business management, re-
search techniques and interpretation, fund 

raising, issue management, conflict resolution, 
public speaking, effective  listening, marketing, 
graphics, lobbying, and so on (Culbertson & 
Chen, 1996; Grunig, 1989, 1992; Kim, 2003; 
Neff, 1991, 1995; Rhee, 2002; Sriramesh, 
2003; Sriramesh & Verčič, 2003; Wakefield, et 
al., 1985). 

Furthermore, public relations educators 
agree education towards internationalisation 
requires a blend of perspectives that recognise 
the complexity of global interdependence and 
the role of public relations education to foster 
economic, political, social communication, tol-
erance and, ultimately, a climate of global 
peace (Culbertson & Chen, 1996; McDonald, et 
al.,2004; Sriramesh, 2003; Sriramesh & Verčič, 
2003; Taylor, 2001; Wakefield, et al., 1985; 
Wit, 2002).   

Internationalisation: a frame for interna-
tional public relations education 

Internationalisation is defined as the process of 
integrating a nation’s historical, political, eco-
nomic, and cultural dimensions to affect multi-
ple nations (Wit, 2002), and is often inter-
changeable with globalisation when referring to 
the impact of those dimensions on an intercon-
nected world (McDonald, Mayer, & Buck, 
2004).  

While internationalisation of trade, of pro-
duction, and of communications has created a 
highly interconnected world, it is imperative 
that higher education offers solutions to exist-
ing problems and innovations to avoid prob-
lems in the future (Aldoory & Toth, 2000; 
Nilanjana, 1999; Pratt & Ogbondah, 1994; 
Sriramesh, 2003; Wit, 2002).  In the economic, 
political, or social realms, higher education is 
expected to contribute to raising the overall 
quality of life worldwide.  To fulfill its role ef-
fectively and maintain excellence, higher edu-
cation must become far more internationalised 
– in other words, it must integrate an interna-
tional and intercultural dimension into its teach-
ing, research, and service functions (Aldoory & 
Toth, 2000; Culbertson & Chen, 1996; Falb, 
1992; Paraschos, 1980; Sriramesh, 2003; 
Sriramesh & Verčič, 2003; Wit, 2002).   

In the context of current higher education, 
internationalisation has become a multifaceted 
phenomenon, pervasive throughout the tertiary 
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institution, and touching all aspects of the 
university mandate.  It impacts on what is 
taught in the classroom, on how students 
learn, and on the makeup of the student body 
and the professorate.  The impact of global 
interdependence is also reflected in research 
activities, reading lists, case studies, and op-
portunities offered to students, as well as in 
the activities and services offered to the wider 
community (Aldoory & Toth, 2000; Banks, 
1995; McDonald, et al., 2004; Sriramesh, 
2003; Wit, 2002). 

Preparing students to become future pro-
fessionals and academics for highly interde-
pendent public relations specialties around the 
world requires a re-examination of interna-
tional contexts at institutions of higher educa-
tion where internationalisation promotes cul-
tural diversity and fosters intercultural under-
standing, respect, and tolerance.  Such inter-
nationalisation at the higher education level 
not only contributes to building economically 
competitive and politically powerful regional 
blocks, but also represents a commitment to 
international solidarity and helps create a cli-
mate of global peace (Coombs, 1995; 
Coombs, et al., 1992; Griffin, 1999; Krucke-
berg, 1998).   

Botan and others argue that highly trained 
and well educated students with a worldwide 
point of view are essential to the development 
of public relations to deal with sophisticated 
international consumerism, multi-
governmental regulations, economic competi-
tion, international needs and international 
populations’ varying demands (Botan, 1992; 
Kruckeberg, 1998; Sommerness & Beaman, 
1994; Wakefield et al., 1985).  Accordingly, 
the growing field of international public rela-
tions pedagogy is developing new strategies 
for public relations education (Aldoory & 
Toth, 2000; Culbertson & Chen, 1996; Para-
schos, 1980; Sriramesh, 2003).  

Going international is not a simple matter. 
Multiple levels of knowledge are demanded: 
(a) knowledge of the culture, politics, econ-
omy, and media system of a country (Culbert-
son & Chen, 1996; McDonald, et al., 2004; 
Sriramesh, 2003; Sriramesh & Verčič, 2003; 
Wit, 2002); (b) knowledge of a foreign lan-
guage (Botan, 1992; Culbertson & Chen, 

1996; Sriramesh, 2003; Wit, 2002); and (c) 
skills in international negotiation (Aldoory & 
Toth, 2000; Culbertson & Chen, 1996; Neff, 
1991, 1995).  Development towards the interna-
tionalisation of public relations demands 
knowledge of language and cultural aspects in-
cluding media system, politics, and the econ-
omy; these being intertwined with knowledge 
of public relations to form a new expertise.  
Most professionals agree that the effort towards 
internationalisation should be achieved through 
higher-level education in public relations, be-
cause the global emphasis is taking on various 
dimensions that must be represented in a global 
model of public relations education, including 
acknowledgement that public relations needs to 
operate internationally in the future. 

To enhance students’ interest in the issue of 
internationalisation, several studies present a 
pedagogical approach (Grunig, 1992; Hazleton 
& Cutbirth, 1993; Freitag, 1999; Nilanjana, 
1999; Pratt & Ogbondah, 1994; Sommerness & 
Beaman, 1994; Sriramesh, 2003).  They argue 
that international public relations courses 
should include: (a) the history and development 
of public relations in other countries; (b) the 
practice and function of public relations abroad, 
emphasising differences between U.S. and non-
U.S. practices; (c) the international and external 
dynamics of multinational corporations as well 
as the problems and difficulties of U.S. corpo-
rate public relations abroad; (d) comparative 
legal, political, and ethical dimensions of public 
relations practice at home and abroad; (e) the 
history, organisation, practice, and professional 
operation of the media abroad; (f) public rela-
tions aspects of major international political, 
diplomatic, cultural, and socioeconomic devel-
opments; and (g) the various international or-
ganisations that provide resources for public 
relations practitioners.  

Public relations education in the United 
States 

Public relations education in the U.S has gradu-
ally developed since Edward L. Bernays taught 
the first course in public relations at New York 
University (Grunig, 1989, 1992; Kruckeberg, 
1998; Wilcox & Cameron, 2006).  Today, more 
than 200 U.S. colleges and universities have 
public relations majors in their communication 
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departments (Wilcox & Cameron, 2006).  In 
addition, a number of schools offer public 
relations courses at the graduate level al-
though they often package them within a 
standard journalism degree (Pratt & Ogbob-
dah, 1996; Sharpe, 1985). 

Historically, public relations education in 
the U.S. emerged as a sub-discipline of jour-
nalism (Culbertson & Chen, 1996; Grunig, 
1989; Nilanjana, 1999; Pratt & Ogbondah, 
1996; Wilcox & Cameron, 2006). This is the 
most significant difference compared with 
other nations, e.g., U.K. public relations edu-
cation, which evolved through business and 
management focusing on theory orientation 
(Elliot & Koper, 2002; Hazleton & Cutbirth, 
1993; Hazleton & Kruckeberg, 1996; Miller 
& Schlesinger, 2001; Nessman, 1995).  The 
U.S. journalism based educational model has 
tended to be craft oriented, emphasising 
learning skill rather than theory (Coombs, et 
al., 1992; Culbertson & Chen, 1996; Freitag, 
1999; Nessman, 1995).   More recently, 
communication departments—especially 
those offering majors in public relations—
have added courses in introductory public re-
lations theory, campaign strategy, public rela-
tions research, campaign message design, 
case studies, and public relations manage-
ment. 

Public relations education in the U. K.   
The history and development of public rela-
tions in the U.K. closely follows the history 
of war in Western Europe.  Public relations 
began at the local governmental level, with 
the foundation of the National Association of 
Local Government Officers (NALGO) in 
1905. NALGO was established as a way for 
local officials to lobby central government 
and to educate the public about local govern-
ment and its many roles in society (Elliot & 
Koper, 2002; L’Etang, 1999).  The increased 
democratisation of British society fostered the 
development of public opinion management 
during the First and Second World Wars.  
However, there was very little private practice 
in public relations. 

After World War II, the Central Office of 
Information (COI) was established. A number 
of officials at local government level became 

interested, especially those involved in 
NALGO.  Working with the COI offered op-
portunities for the professionalism of public 
relations, personal status improvement, and op-
portunities for promotion.  NALGO’s post-war 
Reconstruction Committee saw that effective 
local government meant a connection between 
the citizen, the representative and the local 
government officer.  Growth continued from 
the 1940s through the 1950s, brought on in re-
sponse to pressure for nationalisation, and the 
corporate sector of public relations saw strong 
growth during this period.  These decades also 
saw an increasingly more complicated commu-
nications network as seen by the establishment 
of International Public Relations Association 
(IPRA) (1955), European Public Relations 
Confederation (CERP) (1959) and Public Rela-
tions Consultants’ Association (PRCA) (1959) 
(Elliot & Koper, 2002; Hazleton & Cutbirth, 
1993; L’Etang, 1999).  

The creation in 1992 of the European Eco-
nomic Community (EEC), which evolved into 
the European Union (EU), has also had an in-
fluence on increasing the complexity and turbu-
lence of the environment for public relations.  
This is reflected in an increasing demand for 
public relations and a corresponding growth in 
the number of public relations practitioners (El-
liot & Koper, 2002; Hazleton & Cutbirth, 1993; 
Hazleton & Kruckeberg, 1996; L’Etang, 1999; 
Miller & Schlesinger, 2001).  It is also reflected 
in the growth of academic programmes sup-
porting instruction and research related to pub-
lic relations programmes.   

 According to Hazleton and Kruckeberg 
(1996), the establishment of the EU has helped 
define and unify European public relations into 
a “pan-European” practice (p. 371).  It has, 
therefore, placed greater economic strain on 
existing European public relations firms, as the 
European Community’s new “Euro-brands” 
demand that public relations contracts should 
be awarded centrally.  As a result, European 
companies have needed international public 
relations strategies tied to national markets as 
well as to the new “pan-European” marketplace 
(Elliot & Koper, 2002; Hazleton & Kruckeberg, 
1996; L’Etang, 1999; Miller & Schlesinger, 
2001; Nessman, 1995; Stoltze, 1991).  Overall, 
due to the EU, it is clear public relations as a 
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profession and as an academic discipline is 
experiencing phenomenal growth in Europe.  

Public relations education began in 1948 
with the formation of the Institute of Public 
Relations (IPR), initially to educate IPR 
members (L’Etang, 1999).  In 1956, IPR es-
tablished a two-part diploma (Intermediate 
and Final) at the Regent Street Polytechnic, 
London.  In the 1970s those interested in pub-
lic relations had three options: an IPR certifi-
cate; the Higher National Certificate in Busi-
ness Studies; and a Diploma in Public Rela-
tions (Elliot & Koper, 2002; L’Etang, 1999). 
The first degree in public relations was of-
fered by the University of Stirling in 1988.  
Two undergraduate degrees were later offered 
at Bournemouth University and the College 
of St Mark and St John in 1989.  Since then, 
initiatives to improve the appeal of public re-
lations education to the general public have 
seen higher education opportunities increase: 
as at 2006 47 institutions were offering public 
relations courses in the U.K. (British Council: 
Your Study Options, n.d.). 

Hatfield’s (1994) study finds that the edu-
cational systems of the U.K. are strikingly 
different from those of the U.S. in terms of 
educational content and curriculum, perceived 
value, and positioning in the academic struc-
ture.  The findings indicate that the need for 
education for the professional communicator 
is an important issue in the U.K.  Compared 
with other nations, public relations education 
in the U.K. is viewed as a business based pro-
gramme, leading students towards a focus on 
management organisation (Hatfield, 1994; 
Hazleton & Cutbirth, 1993; Nessman, 1995).   

Overall, at least two significant issues dif-
ferentiate public relations education in the 
U.K. and the U.S.   First, education in the 
U.K. places a higher value on academic 
achievement as signified by earning advanced 
degrees (Hatfield, 1994; Hazleton & Cutbirth, 
1993; L’Etang, 1999).  Second, U.K. educa-
tion tends to be exclusively theory oriented 
(Hazleton & Cutbirth, 1993; L’Etang, 1999; 
Nessman, 1995).   

Public relations education in South Korea 
Public relations education in South Korea has 
been regarded as a growing academic field; 
primarily an undeveloped area in terms of pub-
lic relations history, its theoretical background, 
and its practical training environment (Kim, 
2003; Park, 2001).  Since it began at Chung-
Ang University in 1974, however, the need for 
highly educated public relations practitioners in 
South Korea has led to a steady increase in the 
number of students.  

Since the concept of public relations, often 
referred to as Hong Bo (Park, 2001) or as Gong 
Bo (Kim, 2003), was first introduced in South 
Korea during the 1960s, it has been widely 
practised in corporations (Kim, 2003; Park, 
2001; Rhee, 2002). However, the concept did 
not receive academic attention in South Korean 
institutions because public relations were be-
lieved to function merely as publicity or as a 
part of advertising and marketing (Kim, 2003; 
Park, 2001). Although Chung-Ang University 
first established an independent public relations 
department in 1974, in many other academic 
institutions in South Korea public relations was 
taught only as a sub-discipline of advertising, 
mass communication or journalism (Kim, 2003; 
Rhee, 2002). By 2002, 32 South Korean 
schools had public relations majors (Korea 
Press Institute (2002) 

Under rapid globalisation, more South Ko-
rean corporations expanded abroad and multi-
national companies tried to enter the South Ko-
rean market, and as a result the need for and 
interest in public relations grew extensively in 
the 1980s and 1990s (Kim, 2003; Park, 2001; 
Rhee, 2002).  While public relations practitio-
ners established the Korean Public Relations 
Association (KPRA) in 1989, Korean academ-
ics established the first academic association of 
public relations, the Korean Academic Society 
of Public Relations (KASPR), to better under-
stand public relations in academic and business 
settings (Kim, 2003; Park, 2001).  Academic 
research into public relations education in 
South Korea is now fast growing area in its  
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theoretical background, and its practical train-
ing environment (Kim, 2003; Park, 2001; 
Rhee, 2002).  In addition, a growing need for 
highly educated public relations practitioners 
has led to a steady increase in the number of 
public relations students in South Korea. 

Research design 
This study argues that an important concern 
for the internationalisation of public relations 
dictates that public relations education should 
reflect this trend. Given this interest and call 
for internationalisation, this study focuses on 
examining whether current public relations 
curricula at college level satisfy the needs of 
international public relations among the U.S., 
the U.K., and South Korea.  These three 
countries were picked because each country is 
assumed to be the most developed in each 
region (America, Europe, and Asia), and each 
country practises the most developed public 
relations (Kang, 1998; Miller & Schlesinger, 
2001). 

To examine public relations education’s 
efforts towards internationalisation, this study 
investigates the current public relations cur-
ricula in the three countries and then explores 
the similarities and the differences among 
them.  In addition, based on the assumption 
that each country’s unique historical, cultural, 
and educational environment will affect its 
public relations curriculum in terms of prac-
tice-oriented and/or theory-centred, this study 
examines the relationship between the envi-
ronment and the curriculum in each country.  
Finally, based on the comparisons drawn 
among countries’ public relations curricula, 
this study intends to connect the relationship 
with the concept of internationalisation. 

To accomplish these purposes, this study 
addressed the following research questions:  

1. What is the present status of the public 
relations curricula of the U.S., the U.K., and 
South Korea? How does each public relations 
curriculum vary among the three countries? 

2. Are the public relations curricula at the 
highlevel institutions of the three countries 
more theoretical than practical? 

3. How could the effort towards interna-
tionalisation be portrayed in a public relations 
curriculum of each country? 

Method 
A content analysis was conducted, in which the 
unit of analysis was a public relations curricu-
lum of college level schools among the U.S., 
the U.K., and South Korea.  For the analysis of 
specific variables, data were gathered from 
each sample school’s catalogues, including 
course descriptions.  

The U.S. Sample: The sample was based on 
the 2004 list of Public Relations Student Soci-
ety of America (PRSSA) members, in which 
277 schools were listed as having public rela-
tions programmes.  From the list, a systematic 
sampling of the members was used.  Among the 
277 schools, every fifth school was selected for 
this study.  To be consistent, five junior col-
leges were excluded from the 56 selected 
schools, as this study focused on those 3 to 4-
year college level institutions that offer both 
theoretical and practical courses.  A total of 50 
universities was assigned as the U.S. sample.   

The U.K. Sample: The initial sampling 
frame included a total of 12 schools, which are 
those listed as having public relations pro-
grammes in the directory of the U.K.’s primary 
professional organisation for public relations 
education, the Institute of Public Relations 
(IPR).  Due to the limited number of pro-
grammes in the U.K. sample, 23 additional 
schools that had some public relations courses 
in various communication departments were 
added to ensure uniformity and ease of com-
parison with the U.S. and South Korea.  In or-
der to select those 23 school samples, Orton’s 
(2001) Media Courses U.K. 2002 was used.  A 
systematic sampling of 178 listed schools was 
used, as every fifth school was selected.  In ad-
dition, like the U.S. sample, junior level institu-
tions were excluded.   In all, 35 universities 
were selected.   

The South Korean Sample: This sample was 
obtained from the Korean Newspaper and 
Broadcasting Yearbook (2002).  Among 37 in-
stitutions listed in the yearbook, only 32 
schools having public relations courses were 
used.   

In sum, a total of 117 schools’ curricula in-
cluding 3year colleges (in the U.K. case) were 
content analysed in this study (50 from the 
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U.S., 35 from the U.K., and 32 from South 
Korea). 

Procedure: Three sets of data were used 
for this study.  The first set was used to an-
swer the first and second research questions.  
To define the public relations curriculum op-
erationally, two factors were considered.  
First, public relations programmes include 
only undergraduate level degrees (at least 
three-year programmes) in the three coun-
tries, and a public relations programme is 
named in the department as an emphasis, ma-
jor, sequence, or substantive area in public 
relations.  All the different schools and col-
leges within an institution were also searched 
to ensure any courses related to public rela-
tions would not be missed.  Second, a search 
was conducted for course names as well as 
any brief descriptions found on sample cata-
logues that might reveal public relations 
courses.      

Thirteen categorised public relations 
courses were used in this study: (1) public 
relations theory; (2) public relations strategy; 
(3) international public relations; (4) market-
ing public relations; (5) public relations man-
agement; (6) public relations campaign; (7) 
organisational communication; (8) public 
opinion; (9) public relations case study; (10) 
public relations research; (11) public relations 
writing; (12) public relations production; and 
(13) others, including such courses as public 
relations history, public relations philosophy, 
public relations internship, seminar in PR, 
and so on.  

A second set of data was used for the clas-
sification between theoretical and practical 
public relations courses, used as the standard 
of comparison in the curricula of the three 
countries. Following on from previous studies 
(Kang, 1998), those courses that offer such 
topics as public relations theory, principles of 
public relations, public relations marketing, 
public relations management, and public rela-
tions philosophy were qualified as Theoretical 
Public Relations Courses.  Meanwhile, Prac-
tical Public Relations Courses refer to the 
courses that teach practical applications (e.g., 
public relations production, public relations 
writing).  In addition, because there were a 
few public relations internship courses among 

all schools in the three countries, this study in-
cluded the course Internship as a practical pub-
lic relations course, although this course is not 
usually regarded as public relations per se.  
However, as this course is generally offered as 
a type of combined course among various 
communication majors, and, as described in the 
catalogue, its purpose is to provide students 
with a variety of practical experiences, it was 
regarded as one of the practical courses in this 
study. 

To answer the last research question as the 
most important core hypothesis, the third set of 
data was designed to examine the proportion of 
courses based on international contexts in the 
three countries’ curricula.  Because this study 
operationally defines the term internationalisa-
tion as pertaining to relationships among na-
tions, including the idealist-humanistic, politi-
cal proselytisation, or economic and political 
power activities of one nation towards another, 
this data set included all types of courses based 
on international contexts such as international 
public relations, intercultural communication, 
multicultural relations, global marketing, and 
global media regulation.  For this study, a 
course is designated as international if it is 
based on any of these aspects or on any of the 
above international contexts. 

Accordingly, all courses collected were 
broadly divided into two categories: Interna-
tional Public Relations Courses and Interna-
tional Communication Courses.  More impor-
tantly, due mainly to the current tendency on 
the part of a number of public practitioners and 
educators to emphasise the need for learning 
other languages as second or third language, 
this set also added one more category, Foreign 
Language Courses, although this has not usu-
ally been regarded as one of the public relations 
courses in previous studies.  Nilanjana (1999) 
argues that public relations education should 
include a foreign language requirement in the 
curriculum.   

Content analyses for the curricula of the 
three countries were conducted. To ensure ob-
jectivity of analysis, reliability tests were 
checked by two trained graduate students, and 
agreement percentage (or coefficient of reliabil-
ity) for the quantitative analysis was also meas-
ured.  The final intercoder reliability of coding 
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procedures for these three samples averaged 
88% for the U.S. sample, 82% for the U.K. 
sample, and 91% for the South Korean sam-
ple.  Reliability agreement was 87.  After car-
rying out content analyses for the current cur-
ricula among the three countries, the proper-
ties and frequencies were compared and in-
terpreted.  

Findings 
The first research question, which asked 
about the current construction of public rela-
tions curricula in the three countries, was an-
swered with content analysis.  Differences 
between public relations majors at college 
level suggest that the cultural and educational 
environment influences the formation of such 
curricula.  As a result, the status of public re-
lations majors varies from country to country.  

To further determine the status of public 
relations curricula in the three countries, this 
study investigates what departments offer 
public relations courses and how their titles 
vary in each country.  Table 1 reveals that in 
the U.S. (N=50) many of the public relations 
majors/sequences are in Departments of 
Communication (17 or 34%), followed by 
Departments of Journalism (8 or 16%) and 
Departments of Public Relations (7 or 14%).  
In contrast, in the U.K. (N=35) public rela-
tions majors are most commonly found in 
Departments of Marketing (11 or 31.4%), fol-
lowed by Departments of Public Relations (7 
or 20%), and Departments of Journalism (6 or 
17%); 23 of the 32 schools sampled in South 
Korea offer the major within either Depart-
ments of Journalism and Mass Communica-
tion (14 or 43.8%) or Departments of Adver-
tising and Public Relations (9 or 28.1%).   

 
Table 1: Public Relations Majors in the 
U.S., the U.K. and South Korea 

  
 
Department Title 

 
Freq-
uency 

 
Percent 

(%) 
 
The U.S.: 
 

  

Communication(s) 17 34% 
Journalism 8 16% 

Public Relations 7 14% 
Journalism & Mass 
Communication 

6 12% 

Communication 
Studies 

3 6% 

Advertising and Pub-
lic Relations 

2 4% 

English 2 4% 
Others* 5 10% 
Total   50 100% 
 
The U.K.: 
 

  

Marketing 11 31.4% 
Public Relations 7 20% 
Journalism 6 17% 
Communication 
Studies 

3 8.6% 

Media Studies 3 8.6% 
Arts 3 8.6% 
Televi-
sion/Film/Radio 

1 2.9% 

English/Speech 
Communication 

1 2.9% 

Total   35 100% 
 
South Korea: 
 

  

Journalism and 
Mass Communica-
tion 

14 43.8% 

Advertising and Pub-
lic Relations 

9 28.1% 

Media and Informa-
tion 

3 9.4% 

Media and Politics 2 6.3% 
Others** 4 12.3% 
Total 32 100% 
 * Includes Department of Speech Communication, De-
partment of Communication Arts, Department of Public 
Communication, Department of Broadcasting, and De-
partment of Cultural Studies.  
 ** Includes Department of Communication, Department 
of Journalism, Department of Media and Public Relations, 
and Department of Communication Studies. 

                                    
 
Table 2 (over the page) displays the courses 

offered as required learning in the three coun-
tries.  Among a total of 161 public relations 
core courses at all sample schools in the U.S., 
the most frequent required course is public rela-
tions theory (44 or 27.3%), followed by public 
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relations writing I (37 or 23%), and public 
relations production (31 or 19.3%).  

Like the findings in the U.S., the most fre-
quently offered courses among a total of 50 
mandatory U.K. modules, are public relations 
theory (21 or 42%), followed by public rela-
tions writing  (8 or 16%), internship (5 or 
10%), and public relations research (3 or 6%).  
However, unlike the U.S. finding, nearly one-
fifth of the U.K. mandatory modules are mar-
keting courses (9 or 18%).  This finding again 
shows that in the U.K. public relations educa-
tion is still more likely to be based on busi-
ness perspectives.  A similar result is pro-
duced in the analysis of the South Korean 
universities: among a total of 32 required 
courses in South Korea, the most frequently 
required course is public relations theory (12 
or 37.5%), followed by public relations writ-
ing (9 or 28.1%) and internship (8 or 15%). 

 
Table 2: Required Public Relations 
Courses in the U.S., the U.K. and South 
Korea 

 
Course Title Frequency Percent 

(%) 
 
The U.S.: 

  

Public Relations 
Theory  

44 27.3% 

Public Relations 
Writing I  

37 23% 

Public Relations 
Production 

31 19.3% 

Public Relations 
Writing II 

17 10.6% 

Public Relations 
Research  

15 9.3% 

Internship 12 7.5% 
Others* 5 3.1% 
Total 161 100% 
 
The U.K.: 

  

Public Relations 
Theory 

21 42% 

Marketing 9 18% 
Public Relations 
Writing  

8 16% 

Internship 5 10% 
Public Relations 3 6% 

Research 
Others** 4 8% 
Total 50 100% 
 
South Korea: 
 

  

Public Relations 
Theory 

12 37.5% 

Public Relations 
Writing 

9 28.1% 

Internship 8 15% 
Others*** 3 9.4% 
Total 32 100% 
 
* Includes Public Relations Case Studies, Public Rela-
tions History, and Public Relations Laws and Regulations. 
** Includes Public Relations Production. 
*** Includes Public Relations Research, Public Relations 
Regulation, and Public Relations Production. 

 
Various emphases within the public relations 

major are offered in the three countries.  An 
emphasis is defined as an area of specialisation 
within the general public relations major, and is 
identified and compared by looking at its most 
frequent courses. 

Table 3 displays the top 10 public relations 
courses most frequently offered in the three 
countries, along with the number and percent-
age of the schools offering them. 

   
 
Table 3: Top 10 Public Relations Courses in 
the U.S., the U.K., and South Korea 

 
Course Title Fre-

quency 
Percent 

(%) 
The U.S.:   
Public Relations Produc-
tion  

94 19% 

Public Relations Writing  82 16.5% 
Public Relations Theory  60 12% 
Public Relations Case 
Study 

36 7.2% 

Public Relations Cam-
paign 

36 7.2% 

Public Relations Man-
agement 

23 4.6% 

Organisational Commu-
nication 

23 4.6% 

Public Relations Re-
search 

21 4.2% 

Public Relations Strategy 19 3.9% 
Marketing Public Rela- 17 3.4% 
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tions 
Others* 77 14.5% 
Total 497 97.1%a 
The U.K.:   
Public Relations Market-
ing 

76 19% 

Public Relations Man-
agement 

68 17% 

Organisational Commu-
nication 

31 7.8% 

Public Relations Theory 30 7.6% 
Public Relations Writing 29 7.3% 
Public Relations Produc-
tion 

27 6.8% 

Public Relations Strategy 21 5.9% 
Public Relations Case 
Study 

20 5% 

Public Relations Cam-
paign 

19 4.8% 

International Public Rela-
tions  

13 3.3% 

Others** 41 10.4% 
Total 396 94.9%b 
South Korea:   
Public Relations Produc-
tion 

71 21% 

Public Relations Writing 39 11.5% 
Public Relations Theory 39 11.5% 
Public Relations Cam-
paign 

37 10.9% 

Marketing Public Rela-
tions 

26 7.7% 

International Public Rela-
tions 

19 5.6% 

Public Opinion and 
Propaganda 

19 5.6% 

Organisational Commu-
nication 

19 5.6% 

Public Relations Strategy 18 5.3% 
Public Relations Man-
agement 

16 4.7% 

Others*** 16 4.7% 
Total 338 94.1%c 
a.b.c Percentage does not equal 100 due to rounding. 
* Includes Public Relations History, Public Relations 
Regulations, and Public Relations Ethics. 
** Includes Public Relations Research, Public Relations 
Philosophy, and Public Relations Ethics. 
*** Includes Public Relations History in Korea, Public 
Relations Laws, Public Relations Research, and Semi-
nar in Public Relations Case Studies. 

 
In this study, internship courses are ex-

cluded from the assessment of ‘emphases’, 
mainly because the courses are combination 

courses also servicing other communication 
majors or sequences. Among public relations 
courses (N=497) in the U.S., production 
courses dominate all public relations course 
dimensions, being offered by nearly one-fifth 
(94 or 19%) of the sampled schools.  Public 
relations writing (82 or 16.5%) and public rela-
tions theory (60 or 12%) courses are also util-
ised by a significant percentage of the schools, 
followed by public relations case studies (36 or 
7.2%) and public relations campaigns (36 or 
7.2%).  The findings suggest that these courses 
provide students with basic theoretical knowl-
edge as well as fundamental practical and tech-
nical skills.  However, the most important vari-
able, international public relations courses, is 
absent from the top 10 U.S. courses, indicating 
public relations curricula in the U.S. are not yet 
emphasising international perspectives. 

The most widely offered public relations 
courses (N=396) in the U.K. schools are, as ex-
pected, marketing public relations (76 or 19%), 
followed by public relations management (68 
or 17%), and organisational communication (31 
or 7.8%).  This finding shows that the top ten 
courses in the U.K. institutions are, overall, 
similar to those of the U.S.  On the other hand, 
the top three courses between the two countries 
are significantly different, as marketing and 
management perspectives are central to the 
public relations curricula of the U.K. schools.  
In addition, while the public relations courses 
are designed to emphasise development of 
problem solving and analytical management, 
this finding indicates that public relations cur-
ricula in the U.K. stress more theoretical 
courses than those of the U.S. 

The public relations courses (N=338) in 
South Korea are consistent with the courses of-
fered in the U.S.  Emphasis is placed on public 
relations production (71or 21%), public rela-
tions writing (39 or 11.5%), public relations 
theory (39 or 11.5%), and public relations cam-
paigns (37 or 10.9%).  Aside from commonal-
ities in the public relations curricula among the 
three countries, there were striking differences 
in course requirements.  Universities in South 
Korea are more likely to emphasise public rela-
tions production than any other course.  In con-
trast, and by almost the same percentage, a 
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wide variety of other South Korean courses 
are found to include public relations.  

The second research question, which asked 
whether public relations curricula at the high-
level institutions of the three countries are 
more theoretical than practical, was answered 
by a comparison of percentages between 
theoretical courses and practical courses (see 
Table 4).  In the U.S., even through the 
schools offer combined courses consisting of 
theory and practice, they are a little more ori-
ented to courses like public relations writing 

and public relations production.  This result is 
quite consistent with the earlier finding that the 
U.S. schools more frequently offer a majority 
of practical courses through their public rela-
tions curriculum.  However, the ratio of practi-
cal and theoretical courses to number of schools 
indicates that public relations education in the 
U.S. emphasises not only practice but also the-
ory, as each school in the U.S. offers on aver-
age 4.4 practical courses and 3.5 theoretical 
courses. 
 

 
Table 4: The Ratio of Practical to Theoretical Public Relations Courses in the U.S., the U.K. and 
South Korea 

 
 
 
 

 

 
The U.S. 

 
Frequency  Ratio a 

 

 
           The U.K. 
 
Frequency Ratio b 

 

 
South Korea  

 
Frequency Ratioc  

 
Internship            430    0.86  34 0.97    42 1.31 
Practical Courses     219     4.4  90 2.5   152 4.8 
Theoretical Courses        175     3.5 126 3.6    93 2.9 
 
Ratiod 

 

 
      1.25 

 
  0.71 

 
1.63 

a This ratio is measured by the ratio of each category to the sampled schools (50) in the U.S. 
b This ratio is measured by the ratio of each category to the sampled schools (35) in the U.K. 
c This ratio is measured by the ratio of each category to the sampled schools (32) in South Korea 
d This ratio is derived from the ratio of practical to theoretical PR courses in each country 

 
Table 4 also shows that the ratio of practi-

cal to theoretical public relations courses in 
the U.K. (0.71) is different from that in the 
U.S. and South Korea, each of which is more 
than 1.  This finding is consistent with the 
earlier finding that U.K. public relations cur-
ricula more heavily stress the marketing and 
management perspective (see Tables 2 and 3), 
and that students at university level in the 
U.K. acquire more theoretical public relations 
education than writing or production.  

Table 4 also shows many more practice-
centred courses are emphasised than are theo-
retical courses in public relations curricula in 
South Korea: 152 practice-centred courses 
and 93 theory-based courses are offered.   As 
a result, the distribution of theoretical and 
practical courses in South Korea is more ex-
plicit, as the ratio (1.63) of practical to theo-
retical courses is the highest among the three  

 

countries.  This clear difference from the two 
other countries may be due to the high ratio of 
internship courses in the public relations cur-
riculum in South Korea, as across all of the 
South Korean schools the average of internship 
courses is 1.3 per school. 

To answer the last research question of this 
study, Table 5 shows the proportion of courses 
focusing on international contexts.  From a total 
of 586 courses offered in the U.S. schools sam-
pled, including foreign language courses, nearly 
one-tenth (53 or 9%) of 
the public relations courses are identified as 
international courses. There are 14 (2.3%) in-
ternational public relations courses; 32 (5.3%) 
international communication courses; and 7 
(1.2%) foreign language courses.  In addition, 
among 50 sampled schools, almost one-third 
(14 or 28%), offer international public relations 
courses, while international communication 
courses are offered in 32 (64%) schools, and 7 
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(14%) foreign language courses are on offer 
in the sampled schools.   

Overall, 53 international courses are of-
fered in the 50 U.S. sample schools.  The ra-
tio of the international courses to the U.S. 
schools is 1.06.  In other words, each sampled 
school in the U.S. provides its students with 
on average at least one international course. 
The ratio of the international courses to the 
sampled schools in the U.K. is slightly differ-
ent from that of the U.S.: while the ratio of 
the U.S. is 1.06, in the U.K. it is 0.97.  In 
other words, each school in the U.K. provides 
on average just under one international course 
(34 of the 35 schools or 97%) for its students.  
Table 5 shows the overall finding.  Among a 
total of 410 courses offered in the U.K. 
schools, including foreign language courses, 
34 (8.4%) of the public relations courses are 
closely related to international contexts: 13 
(3.2%) international public relations courses, 
7 (1.7%) international communication 
courses, and 14 (3.4%) foreign language 
courses.  In addition, among the 35 sampled 
schools, 13 (37%) offer international public 
relations courses, 7 (20%) offer international 
communication courses, and 14 (40%) offer 
foreign language courses.   

As the ratio of the international courses to 
the sampled schools in South Korea is 2.06, the 
ratio of South Korea is significantly different 
from that of the U.S. and the U.K., each of 
which is about 1.  This important finding indi-
cates that South Korean schools provide their 
students with larger numbers of international 
courses – almost twice as many as the two other 
countries.  In addition, the distribution of inter-
national courses in South Korea is more ex-
plicit, as foreign language courses are empha-
sised more than international public relations 
courses and international communication 
courses.  A large number of foreign language 
courses are offered in the South Korean 
schools. Among a total of 368 courses, 30 
(8.2%) foreign language courses are most 
commonly provided, while both international 
public relations courses (19 or 5.2%) and inter-
national communication courses (17 or 4.6%) 
are offered at a similar percentage.  Accord-
ingly, at least one foreign language course is 
offered by almost all the South Korean schools 
(30 or 93.8%), while they provide 19 (59.4%) 
international public relations and 17 (53.2%) 
international communication courses.  
 

 
 
Table 5: Courses Related to Internationalisation in the U.S., the U.K. and South Korea 
 

                                               The U.S.                       The U.K.                       South Korea  

Courses                        No.       %a              %b        No.          %c          % d         No.      %e            %f 

International PR 14 2.3% 28% 13 3.2% 37% 19 5.2% 59.4%
International Com 32 5.3% 64% 7 1.7% 20% 17 4.6% 53.2%
Foreign Lan-
guage(s) 

7 1.2% 14% 14 3.4% 40% 30 8.2% 93.9%

 

a This percent is drawn from a ratio of the course frequency to a total of the courses (586) offered: the total of courses 
used here is the sum of public relations courses (579) plus foreign language courses (7). 

b This percent is drawn from a ratio of the course frequency to total sampled schools (50). 
c This percent is drawn from a ratio of the course frequency to a total of the courses (410) offered: the total courses used 

here is from total public relations courses (396) plus foreign language courses (14). 
d This percent is drawn from a ratio of the course frequency to total sampled schools (35). 
e This percent is drawn from a ratio of the course frequency to a total of the courses (368) offered: the total courses used 

here is from total public relations courses (338) plus foreign language courses (30). 
f This percent is drawn from a ratio of the course frequency to total sampled schools (32). 
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In sum, the public relations majors in each 
country at college level suggest that broader 
cultural pedagogical background does influ-
ence the formulation of such curricula, and 
the composition of public relations majors 
therefore varies from country to country.  

Through the investigation of the distribu-
tions of two attributes – theoretical and prac-
tical – this study reveals that U.K. institutions 
focus slightly more on theoretical courses 
than on practical or applied courses.  In par-
ticular, U.K. schools focus on marketing and 
management perspectives in the provision of 
their public relations courses.  On the other 
hand, South Korean schools are significantly 
more likely to be concerned with practical 
courses, perhaps to keep pace with the coun-
try’s rapidly changing media environment and 
marketplace. Public relations education in the 
U.S. is more balanced between the two foci. 

Another finding provides clues about the 
educational effort of each country toward in-
ternationalisation through its public relations 
curriculum. International communication 
courses are most widely offered in the U.S., 
while most South Korean schools focus more 
significantly on foreign language courses as 
almost all schools offer at least one such 
course.  The U.K. schools evenly offer both 
international public relations and international 
communication courses.  However, South Ko-
rean schools provide a larger number of inter-
national courses – almost twice as many as 
the two other countries. 

Discussion 
This study was designed to compare the com-
position of public relations curricula in the 
U.S., the U.K., and South Korea.  The extent 
to which public relations education empha-
sised theoretical or practical aspects was as-
sessed, as was the extent of internationalisa-
tion. Factors such as the location of public 
relations programmes in a department, the 
required courses, and the top ten most fre-
quently offered courses, were compared.  The 
results indicate that the formation of public 
relations education in each country varies and 
also provide some clues to predict the influ-
ences of respective cultures, economies, and 
media systems.   

For example, public relations education in 
the U.K. was explicitly influenced by its his-
torical tradition, which is based on theoretical 
business, marketing, and management perspec-
tives.  Furthermore, the business educational 
systems of the U.K. are strikingly different 
from those of the U.S. and South Korea in 
terms of offering primarily marketing and man-
agement content and curricula.    

One characteristic of public relations educa-
tion in the U.K. is the convergence between the 
needs of the ‘pan-European’ marketplace and 
the skills and knowledge provided by the uni-
versity curriculum.  In other words, the format 
of recent public relations curricula in the U.K. 
reflects an increased emphasis on the applica-
tion of business and public relations knowl-
edge, an example being the large numbers of 
combined courses in business and public rela-
tions content.  About one third of the curricu-
lum consists of these kinds of combined 
courses, which build on and extend students’ 
theoretical background.  

Public relations courses offered in the three 
countries comprised mostly combined or mixed 
content in both theory-based lectures and pro-
duction courses.  The format of public relations 
curricula in the U.S. is somewhat different from 
the U.K.  First, as the stress on both practical 
and theoretical courses is increasing, the U.S. 
public relations curricula seem to offer the most 
balanced programs (1.25) among the three 
countries, while the ratio of the U.K. is 0.71 
and that of South Korea 1.63 (see Table 4).  
Second, public relations education in the U.S. 
responds to recent trends such as integration, 
fragmentation of courses, and emphasis on pro-
fessionalism with strong liberal arts back-
grounds—called “neo professionalism” (Kang, 
1998). 

Meanwhile, public relations education in 
South Korea is significantly practice-focused.  
One reason is that the South Korean market-
place favours the technically qualified person-
nel demands of a more practice-oriented cur-
riculum rather than theory-centred education at 
college level institutions.  The imbalance be-
tween theoretical and practical education was 
apparent in the analysis of the South Korean 
public relations education.  Large emphasis on 
production, writing, internship and English lan-
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guage courses was found at all South Korean 
universities.  As professional public relations 
education in South Korea is performed by pri-
vate institutions owned by private corpora-
tions, more practical components seem popu-
lar. 

The findings reveal that very few interna-
tional public relations courses are currently 
offered at college level institutions among the 
three countries.  It appears that the public re-
lations education curriculum of college level 
schools in each country is not yet developed 
enough to extensively teach international per-
spectives to its students.  For example, only 
2.3% in the U.S. and 3.2% in the U.K. of the 
total public relations courses are international 
public relations courses, while in South Korea 
more than half the schools sampled offer at 
least one international public relations course 
(see Table 5).  However, the most common 
international courses in the South Korean 
universities were foreign language courses.  
Almost all universities (93.8%) offer lan-
guage courses as required or elective courses, 
particularly English.  One of the main reasons 
may be that employment with a public rela-
tions company, especially a multinational 
firm, requires applicants to be proficient in 
speaking and writing foreign languages 
(Botan, 1992; Culbertson & Chen, 1996; 
Sriramesh, 2003).  This leads public relations 
students to concentrate on international con-
texts based on practical training rather than on 
theoretical studies. 

 
The next step toward internationalisa-

tion 
 
Future studies with a different research set are 
needed to investigate further the public rela-
tions knowledge and skill areas that are im-
portant to meet the demands of international 
agencies and organisations.  Accordingly, fol-
low-up research is essential, since the needs 
and directions in the field of public relations 
may continue to shift as rapidly as they have 
over the past decade.  To serve students effec-
tively, public relations education will need to 
adapt accordingly in educational institutions, 
employers, and the field as a whole.  

In addition, to understand internationalisa-
tion thoroughly and to apply it to various con-
texts, the next step should be to move beyond 
this conceptual foundation to discover how the 
effort towards internationalisation has become 
realised in the actual practice of public relations 
in different settings and different cultures.  

In the overall sense, future research would 
be necessary to investigate public relations 
educators and students themselves.  Asking 
questions about and analysing opinions of in-
ternationalisation can provide answers to how 
public relations curricula should be organised; 
these findings should be compared with cur-
ricular analysis.  This examination of interna-
tional public relations education in the U.S., the 
U.K., and South Korea is still an academically 
new pursuit; the findings of this study show a 
need to be more prepared for future internation-
ally-oriented public relations but detail is 
needed as to how best to do this. 

As Sriramesh (2003) and Wakefield et al. 
(1985) argue, international public relations 
education should (a) respond to the increased 
demand for international public relations practi-
tioners, and (b) prepare students for the broad-
ening international scope of domestic public 
relations. This approach to internationalisation 
should be the goal in teaching public relations 
and also in teaching future professionals to 
learn to appreciate other cultures and gain 
greater insights and understanding about each 
others’ way of life. 

In conclusion, to fulfil the demand of public 
relations students, practitioners, and educators 
in the developing multicultural communication 
society, progress towards internationalisation 
should be accomplished through further devel-
opment of international public relations curric-
ula that are designed to provide a variety of 
theoretical and practical knowledge and back-
grounds based on international contexts.   
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